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L.gh administrative barriers betieer eystems and broad
moate .8¢pardting school teachers and college profeasors
from eaeéh other have Leen created, and tkey arttf‘:/owlly
and harmful urrpede the learming experience for the ’
) student.=The barriers should be Zouwred and moré bridges ’
" built across the moats. . :

' ’ o Carnegié Commission Report on Continuity:
- : and Discontinuity--Higher Education .and
- . the Schools. (August 1973)

/

Proj%ct Advance is a cooperatlve project between Syracuse University and
school dlstsjcts throughout New York Sta}e supported by the New York State ' l
Education Department Field tested in the 1973-74 academlg year 1","‘"@ schools;
"the project expanded in 1974-75 to over po schools from' Long Island to Buffalo,
with an enrollment of over 2,000 studénts This report provides a backgrdund for
the project, a rationale for 1ts design, and a descr1ptlon of how it operates.
Other reports*in this series cover in detail the evaluation aspects of the program.

The Problem ’

4

Y . . A

In the fall-of 1972 administrators from several Syracuse area school districts

contacted }he Umverslty s Vice Chancellor for Academlc Affairs, John James Prucha,
and asked for help in solv1ng some of the problems they faced with many of the?r

college bound senior students. One aspect of the problem (often called "senioritis") -

-~

_was that many high school senlors complete nearly all the basic requiréments for

graduation beforé their 'senior year; and, as a resdlt; feel bored and frustrated
because'they see themselves as only “marklng time" ddring most of the senfor year.
Prucha then asked Robert M. Diamond, Assistant Vice Chancellor for Instructlonal

Development and Director of the Iiniversity's Center for Instructlonal Development,

, for suggestions. A proposal. for action was offered and, with the support of a
: R

commlttee of deans; academic chairmen and faculty, the project was turned over to

i

the'Center for development and implementation. -~
' . ' 3




J
Alternative Approaches

,.B

-To solve the problem presented by:the schoot super1ntendents!)high schooi-

~

' . coiiege articuiation programs which were already being implemented were studied. =~ --°
' In this report, the term articulation is used to refer to "planned programs and Q
" practices which‘iink secondary and post:secondary cnrricuia and innoive a high
: 'l\‘-. degree gf_systematic cooperation between the two levels” (@iipur, 1974). Although :
‘eech program design was found to have certain strenjths, each also possessed 2
serious limitations. The mosdt conmon articuiation ailernatives“uere the following:
1. Advanced Placement Programs. , i .
Twe intent of such programs as the Advanced Placetent exami- - N .i
nation of the,Educationai Testing Service is to provide high
. o school” stﬁdents nith the opportunity to study one or more
coiiege-ievei*coursgs and then, depending* upon the results of
', o examinations, to receive advanced placement, :;iyege credit, or
' - ‘both, upon entering college. High school faculty teach a - o |
¢ specially designed curriculum to prepare students for the final_ 1
: examination Increasingly, high schools arge recognizing
' significant weaknesses and limitations in this,approach. There
s considerable variation among coiieges-in/;heir recognition -
and reward of advanced placement scores. What is accepted at
one institution may not be at ine next, and:it'is often difficult
1for the student td know in advance what institutional po]icy

wi)l be.

4
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Most important, advanced placement hinges on a s1ngle exam
score based bn ondy one day's performance, which mahy teachers

feel is a poor indicator of a’ student's work over a year. It

»

I
[

is an "all or nothing" type s1tuat10n wh1ch hasxtended to intimi- s

odate many well-quaHfied students. Finally, university faculty ',
in some departments discourage use of .the tests b ause they feel )
that the tests do not cover the conten‘t of the czse from which

| they were designed to evempt students. "

College courses taught within the school by @ollege fadl.fty.
In this approach, €ol]ege faculty commute to the high school and
teach their couises (regular tu1tion is charged). Immediate

/ blems are the 11trl1ted number of facuity’ a'vai lable for such y

programs the travel time, and the cost to the sponsor1ng college. -
An additiomal problem n Zome areas is the feel\ng of the:high-

school teachers and teachers' 'u‘nions: they see th1s approach as a -
possible threat tq jobs if the.collelge course displaces a regular >
high school class o -3

"/21“2 day" programs. ‘ ' . -7
This, design aHows students to divide their time b/g\tweeh\their
‘regular high school program and courses ‘at 1oca1 colleges and *
un1vers1t1es " The d1sadvantages of this program, however, 1n§‘lude .

) schedang difficulties and geograph1c 1imitations (many high schools
are not conveniently lgcated near colleges with s'ch programs). Tuitifn
costs at the -collegé are usually the same as thoses charged to .
regular students. In addition, some students are not ready to handle
the coll‘.‘ege‘env'ironqent, and “rograms ‘of this type ‘tend to remove

the_ student from the mainstream of high school activity at a t1me"
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when he or she would be most involved and most productive. ' )

4, Early graduation

J/ Although sgme students may be ready academically to bégin their -
‘ college program a year earlier, they may not be ready socially
.- and psychologically. This alternative also has the disadvantage,
A

“as mentioned previously, of taking the styde}f/out of his or her

4

-

.highly involved senior year in high school..

. .
o ¢

Design Concept - ) . ' ‘
. - i . .
To overcome most of the limitations mentioned above, ft was decided-to explore

‘haQS in which care?ﬁﬁly designed and controlled courses could be taught for credit

within the high school as #part of the regylar édgdem1C'program. TJ be gpnéidered

5

\

for the project, the courses had to meet the following four criteria:

]. They had to be individualized in their structure, providing the .

A

Student (when appropriate) with variable credit options and content
b ) . 2
choices. ‘ - . ‘ 1

' 2.4 They could be taught by trained high school teachers as part of their
. ) . -

P 4

regular teaching load. . ‘ . M
3. Thay could be iaught without conflicting with-the regular schedule of

N Y the student and withouf’placing him under severe pressure and con-

- - ’ =
str&1n§s. — , -

4, Once field tested, the courses could be tmplemented In §chool§ outside
" , <

the immedjate Syracuse are). 5' i} o

It was also agreed upon’ that Project Advance would- have to be self-suﬁti;:ent .

and caﬁgb?e of implementation and expansion without creating a financial burd

.

. for the University, a staffing problem for the Center fdr lnstruct{onal Deyelopment,,

or an 1nspruct10na1 overload for cooperating fécuﬂty. It 1s important to stress thaig*"

’ "‘

¢
. )
- %3

10 . * ) . — ’ ‘\c-o

L]
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- on the quality of the courses themselves; and third? the courses taught 1n'the high

-

, Point that the experience of the Center for Instructlonal Development became an

-

\ a 1 4

while budget 1imitations required the project to be self-su:\alnlng:/the University
did not view it as‘an 1ncome-produc1ng project It was strongly felt that the
‘public relations aspect of the program along w1th its potential for br1ng1ng
outstJhdiﬂg students to the Un1vers1ty would, when comblned with the educatlonal =
soundness of the approach be reward enough 5 '

Early n the design process- three najor factors gecame apparent: first, that
while an effort would be. made to utilize individual hlgh sthool respurces, the
individual courses would--based on their content’and structure--lnvolve different
;ormats and'r;uulre new relatlonshipsﬂbetween University faculty, high school
faculty:'and the student enrolled; secondly, the success of the project,mmuld depend
'schools would not only have the same instructionat goals as their éounterparts on_
campus but.would also have identical criteria for awardlng grades.\\lt was at,this \
essent1al ingredient since it was the Center's past effofts that allowed ProJect .
Rdvance to be 1mplemented ) e . ‘ e ) N— ]

.
' . / . i - ’ ’ ) ’ ’ o~

The .Center- for Instructlonal Devrlopnent A ) ¢

The establdshment of the Center for Instructlonal Development in 1971 was based y

hd ~

Nona ser1es of hypotheses. - ] . ‘ ‘ a

1. That the futire of the 1nst1tut10n rests on a high quallty
and exc1t1ng academlc program tha: will bring about 1ncreased

Jstudent enrollment and decreased attr1tion . ’ .

"l
.

2: That tradltlonal curr1culum and course_ structures are generaﬂly

ipsensitive topthe needs, 1nterests, and abjlities of the . . t
\ ‘ . . . N

i
individual student, unaffec*ed by the changing needs of -

socjety, and inefficient in the1r use of available talents and

PGSO\QS

)




| 3. That major ‘and iong iasting improvements in curricu}um and

instructionai progra?rming wiii not take p]ace uniess a stimulus

for change i 3 provided and‘uniess an effective procedure for

change is designed and implemented. -

-

“'Since its estabh"shment4 the Center-has worked witibaimost' every school and
coiiege in the Uriversity in the deéign of new or the redesign of existing courses
and programs. Hhiie the. Center has undertaken some graduate and upper division

courses and programs, the main emphasis, based on ascertained need has ‘been on

large }ower division prggrams particuiariy freshnan coi'nses.
The Staff of the Center 1s divided into thiee divisions.\

1. Deveiopment - ST

L -
/

X The fuiitime professionai deveiopment .staff fs responsihie for. co)rdinating

-

and "Impiementing instructionai deveiopment proJects The deveioper is responsi-

ble for seeing that estabiished procedure is foiiowed that ahl necessary
qyestions"are asked, and that- deciﬁi%ns lre based on compiete and accurate data.
In addition, he is responsitﬁ’e for invo'iving otirer members of the Center S ‘
staﬁ‘ whenever their skiiis are required and ,for providing an overal,i quality
check “on a'li elements o( the project A. member of}:he deveiopment staff also
is responsiﬁ‘ie for operating the sprototype Independent Learning. Laboratory

,where instructionai units \are field tesied and evaiuated Hhen these uni ts .

./."\.

become operationai, they are moved\to 1 ndependent iearni ng areas iocated in .

£

; the Tlibrary and seiected dormitories - ’ LT Lo VR

2. “Research and Evaluation = . SRR ‘:“”* . ;jk.
_ Gathering and interpreting\9ta are integrai parts of the Center s.instruc-

tion? deveiopmen,t process. The fulltime professiona]' research and evaiuation

staff heips departments establish program objectives by designing, w&th the'ir

-

faculty and witkthe Cent;r s deveiopment staff instrumentsf and procedures for

7 :

R , e ' \.




~ ' .
-
.

L/ . - . ~ .

Eathering 1nfoﬁi§t10n on'student attitudes, interests, and priorities andz‘

when ap}répriate, onfpomﬁunit{;peeQS and pg!drities. The evalaator is also
responsible for the ongoing evaluation of projects. The evaiuators assess such
elements as instructional effeCtiveness (in both cognf®ive and affective areas%{ g
efficiency, and 1ogi!t1cs.\;nd provide data »--student interests and attitudes
toward su¢h aspects of *nstruct1ona1 mat. . as pacing, clarity, and overall
instructional effect1vene§s, On aa ongo!ng basi%,ltﬁis uq‘f also carries out -
informal but ;r1t1ca1frev1ew and examination of the Center's own development
process énd operat1pn 1n’order io understand and improve its function. .The
numeroui'demands for specifis e%pert1se needed for‘qua11ty evaluation'h;ve

enhanced the relationship between CID;s,evaluat1on’staf;‘§\d cther camBus

centers of technical expertic: in data processing.and analysis. y :

[

~

Support Services

The penter's'suppon; ;érvices include a grapﬁics staff, a printing pera-

_tion, and editorial.support. In addition, all audioy{sual support personnel

(audio, video, photographers, etc.) come under the supervision of the Assistant -

Vice Chancellor for Instructional Development who is also the Director of the
A , .
Centgr. His dual responsibility gnables the Director t0~cpord1nate all the

_units that are needed to carry on the ﬁenter's work.

- i /




. Procedures v L e ‘ . ‘ .
. i . . ¢

V1. An Operational Frame of Reference

" The Center has developed cou?bes and progfims that differ substantiaiiy i

N

from traditionai patterns and structures. Some of the feat u{es of the riew ; -~

courses that occur most frequﬁi’iy are as foiiow7 . '
‘9

. o 1. Students receive individuaiized assignments according to theif needs.’

Depending on the results of a preliminary diagnosis, sfudents maz////
“be exempt from specific e]ements of a course or may be assigned remediai
‘ ‘ units to correct deficiencies before they enter the instructional uni
. / ,§°r which these skills are prerequisite. ~ o : o

2. Direct contact between faculty and students is. increased. Structured
7 . .

. independent study units* reolace the trgditionai lecture as the maind)‘ L
disgeminator of information, thereby freeing facuitj/to spend a Y

iaréer portion of their time in seminars, discussion sessions, and
[ b
conferences with-Andivcual students.

Z

3. Time frames are highly flexible. The courses'are‘further individualized

+
because they permit students to progress through instructional sequences

at their own pace whenever possible. Fiexibie time frames may apply to

a single ufit ~f instruction or to an entire course or program-of study.’

) . . |
4. Students have more options. Most Courses allow styuents to select

Instructional sequences,‘seminars' or Ainicourses that interest than or
that relate specifically to their field §f academic specialization. {
Alternative elements are‘tusually designed&to meet specific priorities

™ of students enroiied ‘in the course or program. .

A}
L 4

*Structured independent study units are defined as short, self- contained, carefully
. planned units that are designed to meet specific instructional objectives and be
completed by' the student working independently. Units oftem have a flexible
internal format to permit further individualization and range from programmed
booklets, used with or without media, to tape-siide apd film sequences. <.

o~

"8 14



! L 5 Cr e
;/. . 6. A flexible credit strdcfure is‘available. Syracuse University has <”
“ v estﬁﬁlished aaﬁingik tuition chqréf for undérgraduates,Wh1éh covers,
o . A ) -
- ' 12.to 19 credit hourss To Rermit maximum use of this flexible

structufé! a prodgﬂure has been established that allows students

AN

. . / . )
to select additional credit options as ﬁ;;t.of the course they are

-r -

“‘enrolled in, as late as the tenth week of the semester. They -

,® ~ usually receive separate letter grades for each obtidna1 credit parhed,
* 7 6. Several interdepartmental 1‘nstruct10na1\e1/e;afnts: are avaﬂ‘able. ’/ﬂs
. T— v g T i)

~ Fhe numﬁer of student options aqg‘minicéursqi\increas%F,TScuIiy" .

s

from severﬂ departments may work w1th1n~a sinqle course. - In many

instances, 1nterdi§c1p11nary option$ aré/ava11ab1e simultaneously to

<
W

tudents who are enrolled in seazraté cod}ses offered by cooperating

R ) departments.

]

. A
. 7.' Faculty serve in more specialized capacities. By using modutar,

elements, shident options, and mincourses, it is possiblq to utilize

" faculty within their specific area of greatest strength a;d
sqecialization., In many courses, segments are répeated frequently
with instructional units conducted ?S seminars to permit more :

4

efficient use of fa&ulty.’

8. Instructionalxprggrami are highly flexible. A modular design.of'
self-contained instructional elements--coupled with an ongoit.a
program of evaluatizn--makes it easy to correct spec{f{é def1c1en-
cies and adjust to changing needs and interests of both §tudents amd

.- facult& cont&nuéusly. The modular format also ajlcws these

instructional units to be used within other University courses, as

-

well as byfgther fnstitutions. .

~
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C . 1L The~0eve7opment Process Co, . C

AN proJects se’lected for 1mp1eme..tat.10n iby the. C%nter follow the - -
5}\ ) genera1 procedure outlined 1n the d1agram on the following page. Although
the obJect1ves and isstructional contesit of ail courses and programs are the
i : ' esptns1bil1ty of the academic,department involved, affort\is made, by -~
éollowing this sequence,‘ to ensure that every decision is based onjaccurate
} and_ omprehensive data and that all related factors are carelely considered.
R This developnent sequence;d1ffers marked1; from most existing models of
1nstruc110na1 developmenrt in that 1t’emphasizes project selection and design,
Uéth o‘.i;hch precede the stat1ng of obJectives (a first step in most models)
‘a It may take fror six moi-ths to a year--and, -in seme cases, even longer--for
v ‘_\_JZ:;PPFOJert to'reach the field testing stage. ﬁhase I and Phase II (9} .. \
two development stages) usually require about equal time, “but this varies
. cons1der=h1y from project to project -~ ) '
ﬂ ) Although the diagram 1s geﬁerallx self-explanatory, several elements
need emphasis. . \ o

;>. 1. Project Selection (see diajram, PHASE I) d .

' . T¢ produce maximum 1mpact from ex1s§§ng resources, it 1s CID

r " policy to suppcrt major projects rather than a wide var}ef?‘of

smaller ones. Projects. range from developing thefcurr1cu1um of an ,
entire school or colleée to the redesign of a comélete course. |
Projects are solectedﬂon the basis of a var1ety oﬁ cr1ter1a, including
specific needs and oroblems 1hdent1f1ed by facultj, students and
administrators, with’ emphas1s on redesign of the large enro‘lment

Y

/ t
lower division courses. g
/

"Tr providc project stability, an effort 1s,made to include as ’

many faculty membérs as possible in the develodment process and to
Yo begin with the first course in an 1nstructiona1 sequence. when

!

severa) alterr.iive projects are requested by a college, school or

10 -
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' -

- " :gepartment, an\order of priority is established by the(:cademic o (

dean, department chairman, and curriculum compittee in'consultation -~

Y4

L. : . with the Center. .’ ' . - ~ .n

2. Preliminary Compenent Sequence

% T B / This step creates an “ideaiized" version of what the
; - - course or iﬁ;ricu]um shouid be: In diagramatic form, the .- ,
l preliminary component sequence’identi%%es basic cohtent
- areas;/their interreiationship; when the sequence is required
- and When\:t is not.eand where there should be options, tracks, .

. ' remeddation./and exenptions,‘ To the development team of fasulty o

‘ T o and Center staff, this diagram represents the best possi;;e‘Lrogram.
T4I o T\The design, then, evoives}fgpm a carefui analysis of 1) the

’ T domain of knowledge in the discipifne, 2) the knowledge, attitudes;

| and priorities of the students who will enroll in the course,

; - 3) community needs (particuiariy if the program is_job- oriented),

- ' . and 4) the priorities of the institution and the specific academic P

department and schools. , ' > ' .

|
3.“_0peratiqnai Component Sequence Ve - ’
) y - : . The preliminary component. seqﬁence rEpresents the_"ideal"
| \ program; the operational component sequence represents that ideai
‘ dified by consideration of various reaiities Existing faciiities.
skaff, resources, the time ayaiiabie_for odth development and
;) instpuction, a study of reiated'research, the type of objectives
anticipated, and the .number and type of students must all be
_caréfuiiy considered. Appropriate changes are then made in the _
-design, moving it to a more realistic component in program outline. .
uhat develops here is, in effect, a diagram 6f what the actual

program will most probably look 1ike. As in the case of most models,

S 4.
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the line between steps is often blurred because the design team

) approaches that w111 be most f1ex1b1e. least ekpens1ve, and most effective ) .

' covers only a seg

\/ \"
may, when approp¥1ate, be looking ahead to the next step For example,

if the number of ava11ab1e faculty is_ 1imited, we c n expect t!’ total

number of concurrent seminars shown in the 1dealized.sequence to. be !

fewer than 1f the staff were, substant1a11y larger o 4 /‘ o, 4
o . . . L

‘Component Production (see.dgagram, PHASE II)

- In all 1nstances the 1nstruct10na1 approach or comb1nat10n of

" in meeting stated needs 1s selected Structured 1ndependent study 1is
usually emphasized in erder to free faculty for more direct contact w?%h
students. Frequent}y-branch1ng'programmed boaklets used alone or 1n t
conjunet1on with other media, as well as tape- slide seqtences, replace the ,
traditional Wecture ormat. To permit mahimum flexibility in use, most
instructional modules are designed to be self-contained. Commercial
materials are used whenever they.meet 1nstruct;onad needs. EXtensdve
1ndepe‘dfnt learning fac111t1es wh1ch are available in the Center's

" Independent -Learning Laboratory and i the University 11bngry, provide

excellent capahilities to support this approach
- Many projects are initially f1e1d tested in a pilot program which
lent of tte-entire course, usually two to four weeks.
These pilot projezts generally 1nvolve from 100 to 150 students and are
designep to test the instructional format, to evaluate prototype
materiaﬁs and to identify logistical constraints. The pilot project
also allows -the development personnel and instructional faculty “0
develop an effectfve working partnership. ! \
" The time required to design and 1mp1ement a project varies a great
deal depend1ng on the scope of - the project the available resources, and

the necessity for producing mateRials 1oca11y Experience indicates
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>
. that a year to a yeér-and-a-half is required before an‘entire

-~

-course can* be offered n its new format to’ a 11m1ted number of stgdents
Pilot prbjects‘have, however, beeh operztional in a £tx-month ‘period,

) support faculty ?or'progrgh development during the summer

R T
0:\7 T . :
.

Course Sélection for Project-Advance =~ . - ; .o

L

By 1973 several courses had proceeded through the development process'and

d
werqpcurrent]y being offered:at the Jn1vers1ty In a11 instances they had

_undergone extensive evaluation and, when needed, revision. After. long dis-
'-cussions w1th the appropriate academic depértnents, five courses were '

: selected for possible inciusion in Project Advance These included Freshmon

English, Introductory Psychology, The Study of Religigfh(ﬂuman Values), Mass

Communications, apd Perspecttves on Drubs. A description of four of\these

.courses--the Mass Communications course was dropped from the\ﬁroject after .\’
‘one year when a major! revision of: the campus, program was begun--wili he found

.on pages 21, 24, 26, and 28.

It was decided that, in addition to the criteria listed on page 4, five

additional elements would be required before a course would be accepted for

" use 1n,Project Advance: . there would have to be.

. 1. A written evaluation of testing and 1nstruct1ona1
materials used in the course. , -

a. Multiple content tests with public criceria,

b. Content fests that have been field tested
and evalua ed.

2. Instructional materials available for use in the schools
and wh1ch have been, at“the m1n1mum, pilot tested. '

3. A Student Manual, °® .
[ - \

<0

particularly in 1nstances where the denter could prov1de funds to ==t

" 1




4. An Instructor's marual (with a rationale for the oourse)~
thatswould cover, if not the entire course, at least those
parts. of the course not specified in the student manual.

*’, 5. Approvai by the appropriate academic department and dean
o to participate in Project Advance.” -
4

Besides meeting the criteria mentioned earlier,.Project Advance courses

aiso had to satisfy the same criteria that {}D used for its project “seection,

. . » .
. o .9, needsc stabiiitf of tacuitz:/potentifi impact,.:nd consensus on coursej. )
. design. ) ‘ g
Public-School Coordination v, -

Once the gqnerai design of.Project:Advance was formulated, a meeting was
’ ) ‘ . ‘ ~
jid—with school representatives December 19, 1972, to discuss the concept of
"

e‘projegt and'tolreceive their reactions ‘and suggestions. A draft. which

was distributed at this meet included a rationaie for the proJect, crizeria
‘fbr course seiection, a st of otentiai courses the future steps that
t " needed to be taken, and the questions that would have to bé answered. These

[}

" included the following $ - ‘ " -
i.} Administrative procedures--appiication, selection and impiementa*ion
2. Financial support--How can a payment procedure be established that
wilt not discriminate abainst the qualified student whose ptrents
cannot afford the reguiar uniVersity tuftion fee? o |
3. The estabiishment of an advisory and coordinating commi ttee.
) 4. The estabiishment of fiscal and administrative reiationships with
;) ' involved high school -faculty. . : A
‘5. The design'and implementation of a soeciaiized training program qor

cooperating high school faculty (credit vs‘non-credit, etc.).

- - v (
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. The following people participated in this and other meetings that were
» - . -

) % -

to follow:;

East.kyracuse-Minoa School District

Dr. Fritz Hess, Superintendent
Mr. John-Vona, Princip:1 ’

- L) . L3

Jamesyille-Dewitt Scnool District

/

Dr. Rodney E. Wells, Superintenﬁent T
Mr. Richard McGee, Principal

' Fayetteville-Manlius School District * '
Mr. Edward Pasto, Assistant Superintendént R
Mr..David C. Darsee, Principal N e
Lewiston-Porter School DistrictJ . . )
- Mr. Ted Wodzinski, Principal . . - .
, Mr. Ponald Yates, Assistant Principal ) ‘
iyracusé<Schbol District !
Dr. John Gunning, Superintendent' )
Mr. James Zatlukal. Direc‘or, Secondary Rducation ' '
Mr. Patrick Spadafora, Principal, Henninger - K

Mr. Ernest Rookey, Principal, Nottfngham ¢
,  Mr. Robert Capone, Principal, Cengral Tech.

A subcommittee of this group, consisting of .Dr.-Hess, Dr. Wells, and

Mr. §padafbra; met with Center personnel to answer questions that had been

4

raised and to continue project development. During this period, the superin-

* 2 \ \ [ . .
a tendents suggested that Dr. Thppas Sheldon, Deputy Coomissioner for Elementary,

Secondary, and Continuing Education, New YorR State Education Dpartment, be

contacted to get possible support from his agency.
. )

The subcommittee established two guidelines relating to budget, an' these

weré later approved by the entire group:

( i
*Although most of the districts were from the Syracuse area.}there was one .
exception, the Lewiston-Porter district in the Youngstown suburb of Buffale.
This district's participation, which was to provide invaluable data on the
problems that could be anticipated when the project expanded, was due to
action taken by Bryan Keenan, a ~raduatc of that district and,a Syracuse
University student, who heard about the potential project while ‘in the Center
- for \Instructional Development and who then, on his own, contacted the district
and interested it in the project. , .
, , b wR \
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" 1. The ccurses would be offered-us part’of the regular
academic program of the high school and would
enerate both high schoo] and university credit.
This @pproach appears~to eliminate legal problems
and permits high school teachers to be involved as
part of their regular assignment.) Because the courses
\ are part of the regular high school program, the
problems of individual tuition and the ab111ty to pay
as a prerequisite are also eliminjted. - )

)

. 2. A1l operating costs were to be covered, but the program—
was not seen as an income-producing source for the
§n1vers1ty. Therefore, it was anticipated that once
aculty training was complete and once a course had gone
‘ through one or two sequences, the operating and overhead
cost to the district would be modest. ' *
& .

\5 In addition a pre11m1nary budget for the: project was- drawn up 'and a

course 1nterest survey (see_page 18) was distributed to the d1str1cts

L ' _'T\ * T l
Budg . " ' ) | ‘ .o \
! By éariy February the tentative un1vers1ty overhead budget appeared
’ as follows - - . B
J. Course level or operative evaluation , $9,400. s
2. Faculty assistance and program coordination 6,700.
¢ 3. Registrar and admissions . 2,500.
4. Administration (phone secretanrial) 2,000, ° :
. 5. Travel (faculty) Co 800. .
- ! ' $21,300.
s . p »
At this timk, four alternative payment structurés were explored:
~ Plan A - Cost . = Cost per district
No. of Dﬁ:tricts ) .
Plan B Cost = Cost per course section
: Total No. of - ‘
) N Sections Offered
-~ ; .Plan C - ‘ $2,500 per district* plus $10 per student per course -
( ‘ ’ (3 to 6 credits) [break-even point--640 students]
. Plan D - $2t000 per district* plus $400 per course sectibn

. [break-even pbdn‘:-24 sections)

. N ‘
*ased on six (6) districts participating

o -/ . .. 23
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¢ COURSE INTERES‘? SURVEY |

7
-"‘: - 3 (Return by January 17th) \
: C ST
District _ , Contact Person A ‘ \
J ' Name __ : \
a - Position ' ) \\
. Address [
) /.
. ‘ e —
k Phone o : _ <

' - j .
Our'dis;rict ts interested in offering the following university courses in
the fa]l of 1973. (Note: this is not a commitment but solely.an ipdication
of interest.) : '

(Please circle) y Possible
Course 1 - highly interested | Sections Enroliment |Teacher(s)
’ 2 - some interest or - by school {to be --:
(per outline) 3 - no interest Schools ‘(estimatéa) involved
b P—— ' — 1 i =
Communications 1 2 3 :
(Journalism) L & |- T
- o
~ e - - 4 4_.: 4
Drugs 123 —
{
u . » J
- : — 3 4 = — p
English o 1 23 . -
) v
| . ‘ v
Psychology - 1 2 3 ; . - ‘
) * ' ' ) 4
/
. __ nd N — —
Religion 1 2 3 - .
\ _ . ~
¢ »
Mail to: Dr. Robert M. Diamond -
: , Assistant Vice Chancellor .
& .Center for Instructional Development

Syracuse University ' : 2

115 Coliege Place ‘ :

Syracuse, New York 13210
/
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The school supertgéendents concluded that Plan B, with costs be1ng figured
on a per section basis, would be most.realistic and easiest to manage
.. At the,samg time a cost structure was being formulated for the required
summer teacher-training session. Since, J;cordlad to the course interest survey,
" some courses appeared to have greater Schoo!l partictpation than othersf the
.cost per settion for the teacher-training voried eoos1deraﬁl§.i The range
was evep-greater when the costs of toe summer workshops were determinedé
since the tra1n1ng requ1red for’ English the most wanted course, was far less
than that for many of the others (see Section Requested, ﬁ 20).
Fortunately, this element of the budget planning proved acadelic when a
grant~fer_$26,800 was received from the New York State-Education Department
supoortin? the summe; troining program.

i

Summer Training Program

In preparation for the initial introduction of the courses in éoe high
~ schoole._summer training sessions were held in each of\theffive content areas -
to prepare seEondary teachers to teach the college leyel courses. Eac’( T
e training session was ‘taught by the instructor or instructors who were 9
responsible for the course at the University. Each session also offered” . ¢
particigants ana\oportunity to earn college ¢redit. The sessions were dee1gned
. to familiarize the high school teachers w1th the rationale and content of the
new coursess-the 1pstructiona1 techniques, and the 1nd1v1dua112ed materials,

and offer opportunities for exploring methods of adapting them to high school

use’ 1f changes seemed -necessary. A list of particfpating teacherg will be

) " foynd in the Appendix. P . B . . ,
¢ o
R ] i , '
.7 English 101 L |
N

. The English Workshop (Education 760, for which participants earned two

'ERIC . M es

-»
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- .
. R . Course Description for
S ENGLISH
1) o, -
N " . . ° . ‘ ‘ AN
. ' Syracuse University PROJECT ADVANCE
[ Yl . * vl
The English Department at Syricuse University, in conjunction with the University's Center for
. ' Instructéohal Develoﬂment, has engaded in an extensive redesign of the freshman English program.
The course has been taught on campus for the past three years and, reéceéntly, has been success-
.. fully field tested- in selected high schools in New York State. The course is designed to meet

specific individual needs while permitting the stucent to complete his entire college freshman
4 English requi}ement. The information that follows is intended tof;g’é students, teachers,
- pavefits, guidance staff, and school administrators a general prev of the course. Give care-
' ) ful attention to requirements at the various levels. A

Objectives: Upon successful completion of this course, you will be able to write a paper that,
nt udgment of your instructor, demonstrates competency in writing and in understanding
specified formal elements of literature.

L3

The course has been designed, first, to evalu’te your grammatical and composition skills in
order to place you in the correct track.according to your present writing ability and, second,
.to move you as rapidly as possible up to and through th-. l1iterature and independent writing
units.

*The course is divided into three levels or tracks The diagnostic test which you take during
. your first class session helps to determine your level assignment in this freshman English
course. You will be advisg#ﬁ:f that assignment as soon as test results are available. Briefly,
the Fhree levels are as fo s:

s

Level I: Basic Skills Trawk (no credit)

* This track consists of a combination of independent learning units and corsditations *
designed to correct your specific writing errors within four general skill areas: sentences,
punctuatsion, agreement, and usage. You will be assigned to one or more of these units according

’ to yolir own deficiencies. Your work at this level will consist of independent study assignments
combined with consultation sessfons carefully coordinated with your needs. Tests will be
available op a regular basis to allow you to prove your mastery of the basic skills and to move
up to Le\‘&l as soon as possible. . ’

/ .

— . . Your success in Level I and your success at the higher levels of this course depend on the
amount of effort you are widling to put forth. If you are assigned to Level I, you should
almost certainly proceed/to Lavel 1I before the middle of the semester. However, there is
ample opportunity for yok, with concentrated effort, to move up within the first few weeks. *

Level II: Essay Writing Track (1 credit)

This track combines writing classes and assigrments to help you achieve the level of
wriying proficiency required for your work at Levei III. Regularly repeated evaluation will
pepit you to move to Level III as soon as you demonstrate competency in composition skills.

u will earn one credit by successfully completing l.evel II. With your instructor's permis-
sion, you may take cne minicourse for one additional credit while you are working at this
level. This credit will not be recorded, however, until you have successfully completed the
essay unit and the required literature» 'ts. While some students may take longer than others
"to reach an acceptable level of writing .bility, -you should be ahle to leave Level 11 and move
to Level I1I in a relatively short time if vou pay close attention to your instructor's
critic2) comments and work toward eliminating your writing deficiencies. His suggestions will
prove most, valuable to you 1f you regard them as an aid in identifying the composition skills
you need to correct in order to achieve an acceptable level of writing.

21 N\ v




Level (II: Li~erature and Independent Writing Track (2-6 credits) o

.This track consists of two required formal literature units (Literature-
Fiction and Literature-Poetry) plus a selection o/ optinrnal minfcourses and
indepenuent study units, each of which requires you to write a paper. .You
. will be awarded credit in the fiction and poetry units when your assigned iy
papers demonstrate your ability to identify the formal elements of the short
tory and the poetry being considered and to relate thém to a deepened and
dened response in your own reading experience. Each of the units includes
sdveral weeks of classes and conferences with the instructor, and requires one
A orymore acceptable papers, totaling 1500 words. Tests and quizzes are at
thd option of the {nstructor. : .
. Independent is one of two optional units in the course and offers you
one credit/for each acceptably written paper (up to two). It provides you
. with an op unity to investigate and write a paper on a topic that you , T
select yourself with the guidance of your instructor., The independent studi}. : y
. unit s available to Level II1 stydents only, although you may work on a ¢
\ ’ project at the same time you are enrolled in either one of the two literature
, units or in a minicourse. You may complete a maximum of two independent study
< projects, each of which will be graded separately, for a maximum of two ~
; credits. You may'not, of course, earn more than six credits for the entire
N course.
In order to receive credit for your independent study project, you must write
a 2,000-word paper.that s judged satisfactory by an fnstructor in this course
who is familiar with your writing capabilities.

Minfcourses allow you to select special areas of literature for concentrated
study. You will earn one credit for a minicourse when your completed — '
assignments, test results, a..d class participation meet the dbjectives and
criteria set forth by the instructor. Your written work, of course, must
demonstrate continued mastery of the writing skills required for credit in’

Level I1.
F g , ;
- - .
INSTRUCTIONAL SEQUENCE - FRESHMAN ENGLISH 2-3 credits
Syracuse University Literature & : Minicourse e~ 5-6 credits
Center for Mstructional Development Indepanden't Writing Track|(tevel III) o or Paper ]
Sy .
LITERATURE ’E:?T:::?e s f Lo 4-5 credits
ected topits from
R Required - 1 credit éach unit v
N : Discussion & Papers (1500 words) :;::';I:::s ?'2'80":0 C—\
_|[Fiction Poetry 2000 woras) {(or Paper IV)
(4 wks) {4 wks) Paper 111 o 3-4 Credits .
Independent study paper -
rea of Student's Interest
(2000 words) (or Minicourse)
i , s L IR 2 Ca
Diagnostic Esuy Track (Level 11) Weekly Sequences -
- Hriti
Esu A Writing Evaluation Follow-Up Acceptable o | credit
Diagnostic as cssiqned Sess fon (audio tape) Discu,sion Writing o
: Test
. (Objective) Soq“nce dupl “pted as required
{requined T T 1
] Basic Skills Track.(Level 1) Areas As Assigned |
/
) [ sentences | | Agreement] - o No credit
) [Punctuaﬁoﬂ { Usage |
( ;
Self-instruction units and consultations with re-testing
A available once a week. N -
. 1 4

Based on diagnostic tests, students are placed in one of three instructional levels. * Level I students are assigned
to specific remedial areas according to need and may move up to Level Il as soon as they can pass the criteria tests.
Level Il dequires two passing papers befare a student may move to Level III. In Level 11l students are required to
take two four-week segments on Fiction and Poetry and may select from a series of minicourses or write a paper from
an area of interest for additional credit. The required segments are ‘repeated throughcut the semester for the
EKC convenience of students moving into Lewvel I1] during t&,gr : .

22
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credits for successiuj completion) ran for fiv , from July 9 to July 13,
under the direction of Dr. Randall Brune,ePro::s::tQ;;\ERETTSh and Director
of Lower Division English Studies at the University. Fourteen teachers repre-
senting eight high schools attended the one-week se¢sion. An additional
. follow-up seminar-was held in the fall to allow teachers to compare notes and
$0 make recommenQations for change.

- Since the teachers were already proficient in the content components of

theJcourse (grammar, composition, and literature), the workshop emphasized

iogistics, materials, testing, and technical facilities with whick"they

needed to become familiar. The course (see page 21) utiiizes diagnostic °
testing to determine students proficiencies and then places them in one of
.three tracks for concentrated study. Programmed materials are used for
independent study of grammar; and audic tape recordings are used to
critiqde writtén‘work.f The teachers were introduced to these materials and to
. faciltties in both the Independent Learning_taboratory and Bird Librar&
by proceedi;g through the various required assignments as though they were T e
actually -enrolled in the program. v ' S
The course itself allows students to be exempt from various units based on
evidence of their mastery of the material, iut Lto acquaint the teachers with
all aSpects of the course, they were required to‘tompiete the basic units on a
random sampling basis. They studied programméd materiai dealing with such
subjects as run-cn sentences, capitaiization paraiiei construction, and usage.
* They also wrote an argumentative essay following the Baker formula, which {¢
required for compositfon-writing in the course; and they made tape recordings
to critique written work, stt as they would do when they wouiJ teach the course
in the fall. 1In addition, they explored ways of presenting the required literature

units and heard a detaiied evaiuation of various aspects of the Syracuse
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University freshman .English program. During the final s¢§s1on. they were
required to present orally, to their fellow participants, their own analysis,
criticisin, and suggestions for possible adaptation of the program in their
highyschools. Their £inal assignment, due one week a;ter the workshop ended,
was to write a ten-to-fifteen page paper in which they would diagnose tﬁe,
problems of the English program‘at their own school, criticize tﬁe Syracuse
program, and p;opose a detailed ﬁdaptation that would be suitable for use with

their stydents. L . L\w

Psychology 205

" The Psychology wcrk$hop {Education 760, for which participants earned
three credits for successful completion) ran‘fffteen days, from July 16 to
August 3, under the direction of Dr. James R. Sutterer, Associate Professor
_of Psychology. Since the workshop participants were not expértenced in
teach}ng psychology, great. emphasis was placed on the academic content of the
course which offers study options but focuses chiefly on mastery of basic
materfal (i.e., the Keller plan) and’' includes a contract approach for detér-
mining grades. | ' |

Most of the workshop timé was spent proceeding carefully through each R
module -- reading, ;tudying, q1scussing content, ques%1on1ng rationale, anti-
cipating problems, and determ!ning‘;olutions. Tbé three weeks‘éf summer
study were, 15 effect, a compressed one-semester course in tﬁe,fsycholpgical
Foundations of Human Behavior.

Fourteen teachers representing eight high schools attended the workshop.
The three other workshops, all with ?ewer participants also placed strong

" emphasis on content because teachers were not, for the most yart, exper1enced

in the particular academic area. .




Course Description

-

PSYCHOLOGY \

(Syraclse University Project Advance)

Psychology 205 is the introductory psychoqogy course at Syracuse Unfversity. Dr. James R.
Sutterer, Asscciate Professor of Psychology, in tonjunction with other members of the Psychology
Department faculty and the Center for Instructional Development at the Untversity, has engaged
in the development of the course over the last three years as part of 2 major effoft to provide
an alternative and, hopefully, better method of instruction. g

The course 1s designed as a one-semester offering in which you may earn three credit hours. The
cpurse has been taught on campus and in seventeen high schools in New York State. The course con-
tent has been selected to cover some of the basic areas of psychological study, areas which will |
be a foundation on which you may wish to build later'by taking other offérings in psychology.
There .are aksc options which enable you to go into some depth in those areas which are of
interest to you.-

Course Content: The scientific method of studying behavior and how the method works in practice .
make up the major thrust of the course. The modules used in the current course are indicated in
the flow chart. A description of the second module may be representative of the content of the
course. .
r . [} '
The purpose of this module is to provide you with an understanding of how experi- .
mental psycnclogists have investigated learning phenomena. This module 1s in two parts:
the text portion and the programmed. portion. After having read the text and the
setixgences, you should be able to answer-the guestions on this module in your study
guige. . ‘

Upon completion of the module, you should berable to 1) define learning and

related terms; 2) discuss learning as an {intervening variable and as an adaptive d

process; 3) describe classical (Pavlovian) condiiionfng and 1ts role in the development

of attachment between a mother and her offspring, phobias, and psychosomatic disorders;

4) describe operant conditioning in terms of defined concepts such as operant level,

reinforcement, and the empirical law of effect; and 5) discuss the role of attention

as a reinforcer. . . N ‘
The study of learning will introduce you to the concept of the scientific study

of learning itself in addition to relating "learning" to othertopics in psychology,

such as personality. Examples of experimental procedures which use empirically based

learning phenomena to investidgate other research questions, such memory, will be used

to establish these rclationships. ‘ v
As in each required module.’you will be tested on the Learning module by an

objective (multiple choice) exam given in class. If you do not pass the test, there

is no grade penalty and you will be able to take make-up exams when you feel ready. .

You should, however, ask for he}p from a proctor or instructor if you believe that to

be more beneficial than re-~reading the material. The make-up exams will be administered

by a proctor or instructor in a tutorial situation,’and as with the in-class exam,

there will be no grade penalty for failure.

Cours®Design: The course material ?s divided into modules which cover specific topics. In
contrast to traditional courses which use one textbook, the modules in this course comprise a
variety of materials which have been selected from sevgral sources. You may move through these
materials, from start to finish, at your)own pace with a minimal amount of work required by
certain deadlines. You will not be held back by other students or forced to go ahead before you
are reaay to the degree this fits with d8adlines established by your instructor. Your final
grade in the course will be determined by the amount of work you successfully complete. In
most courses, ywur final grade is determined by averaging/your level of performance on a number
of tests or papers during the semester. However,rin this\course you are expected to learn small
units of material until you can perform "A" work. Your fihal grade will be determined by how
\ [




~ \
many units you complete at the mastery level during the semester.

You should be able to complete *he basic -odules during the first half of the semester. YouL may
take longer if you re-take exams several times. Failure to pass a test on the first or subse-

quent tr1es will not be held against you. In determinihg your grade, cnly those tests which you
have successfully completed, no matter how many attempts you made, will count toward the finai

grade. If you were to complete every module available and make a perfect score on the mid-term
examination, you would accuhulate approximately 450 points. From this tctal, the following -
grade requirements huve been established. : '

-
-

S 300 points or more - ’ .

Bevevrrieananns 250 points. -
N Coooaitannaann, 200 points

) S 150 points*

..4.Jless than 150* points

* 1f you earn less than a "C", you may ask your instructor
to drop you from the University roster*since such grades
, are not transferable.

The information a;zd concepts on whick the test;s are based are included in media and tooks used

} in the course. Your instructor will provide lectures, demonstrations, and discussiop opportun- o
- ities for you and will help you review materials with which you have difficulty. . ’
Thé following flow chart indicates the sequence of modules and the options available in 1974-75. -
There will be minor mod¥ications for the 1976-77 academic year. .
Module 1.0 Module 3.0 Module 4.0 Module 5.9 b
Module 2.0 - N "
Psychology Physiological >
as a Psychology ) .Basis of Personality Abnormal
Behavioral of Learning Behavior ' ..} Behavior -
Science
1
L Options - laf Option 3.1 L Optian 4.1 Option 5.1
2.1-2.7 AvailabTe Available Available :
_Available -
* lof Option 3.2 . |
Availabte
/
o] Option 3.3 . ’
Available , .
\ .
COMPLETE OPTIONS
i . Units 2.1-2.7 Unit 3.3
Principles of Dreaming
1 Behavior
- Module 6.0 Module 7.0 s
. Unit 4.1
Child Social Unit 3.1 Personality 1
Development Behavior Memory Assessment
/ Unit 5.1
Unit 3.2 Behavior
- Visual Disorders
. Perception - | of Children ‘
PSYCHOLOGY 205 Unit 7.1
Animal 3
Fall 1973 Social
FourJdations of Human Behavior L Behavior
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. Commuriications 207 )

. " The Communications Worksiop (Education 760, for which participants earned k\b )

three credits) ran fifteen days, from July 9 to 27, under the.direction of
Jay B. Wright, Lecturer in Syracus%'s Newhouse School of Public Comminica- )

tions. Three participants from three high'schools'attended the workshop.
The . course, titled Communications and Society, surveys thé mass medta and
“studies their impact on society. Concern was with'the entire communications
process, and materials included texibooks, périodicals, referegée works’,
manuals, programmed booklets, audio tapes, ané/films. ‘ -
Initially 4t.had been hoped that high school teachers who would be fh}
volved Qith theﬂcour;e would have had at least an undergraduate degree in
‘ journaligm plus ré]ated profes%ional experience. S1nce.th15 did not prove
to be the case, the three-week summer workéhop wag devoted 'to introducing
teachers to ihe\content of the course thrpugh a condensation of the fu11‘

\]

semester's material. .

They read, stud1ed discussed, and questioned course materials, ant1c1-
pated problems and proposed solutions -- all to fam111ar12e themse]ves with
the many and varied aspects of the course 2" preparation for teaching it

l

'
themselves. . .

Social Work 230 \ .

The Drugs in Perspective Workshop (also Education 760, qu which parti-
cipants earned three credits) ran twenty days, July 9 to August 3,'under the
supervision of Professor.walter'ﬁ. Higley, II$ of the'§;hool of Social Work.
Three participants representing two high schools attended tﬁe workshop. The
course is designed to provide students with.a broad, objéctive knowledge base -
of the use of drugs in contemporary s&ciety. It also is designed to provide

-students with an ‘opportunity to explore their own dttitudes and the a§}1tudes

33 . ,
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COURSE DESCRLFTION FOR

perspectiveson DRUGS . . -

’ -
[ .

, SYRACUSE UNIVERSITY - PROJECT ADVANCE , e

; ” ' »
A4 -
As students, faculty, and edministrators, ve have been ’ * 8 NAJOR TREATMENT mcm ‘ )
concerned that many of the sttempts to provide drug educ.tion

have treated a very complex ares superficially and bave often This module is designed to nn the student a knovled;e -
Promoted s grest des of confusion. In additiom, past pro- of the®main characteristics of drug education, counseling, and i

grams, includiag local, state, and federal, have been guilty  rehabilitation progrems, Ouce the main characteyistics have
of providing inaccurste information and pramoting myths about been examined, the studest will obtain knovledgedrelated to

drug use. specific drug programs
"Perapectives on Drugs" is designed to provide the stu- - ) .
dent with s broad, objective knolledge base in the ares of "hnboctim/on Drugs™ utilises .various educational

drugs and their use in contemporary society, wvith euphasis on techniques, including role playing, self-instructional dook-
encouraging students to examine their own sttitudes as well leta, slide-tape presentatdons, and simulation exercises while
43 the attitudes of others in relation to drugs. ‘ The course allowing students to move at their oyn pace, °

il divided into-the following moduFes: City of Perspective: oourse to freshmen |
: wmulation (the class attempts to define the Drug Problem), ;mg. mt: m::)?: Mm“.:“::::; fu-.,, education |
ological Aspects of Drugs, Drugs and the Lav, pioject utiliging comsunity and University rescurces. This
3 "ﬂ or Tréatuent Approaches. interdisciplisary course has been developed by the School of
. Description of Modules: , Social Work in conjunction with the Center for Instructional
Donlop-ne.
@ CITY OF PERSPECTIVE: A SIMULATION .
. . You may earn 3 or more credits for the course, vith !
A simulation is an exercise lmvhich reality is portrayed three credits for the basic course. In addition to the 4
in miniature. In this exercise st #ill be assigned a basic course, you may have the option cf working in three- '

role as & member of this community. In playing their roles credit independent study related to the course or to teke
they vill be involved in & coomunity oftort to deal with the 1 to 3 one-credit interdiciplinary minicourses being offersd.
drug problem. Minicourse topics of'cnd in previous semesters include the
A similation offers a unique learning experience. BStu- folloving:
! dents' personal involvement in the decisidn-making process N

insures greater receptivity to the ideas and concepts which Americen Ind’ans ‘and Drugs !
will be discussed. PFurthermore, studenta vill have the oppor— Criminal Nustice and Drugs
“tunity to make decisions in an environment in which they will International Relations and Drugs
not be penalized for erroneous conclusions (unlike the rnJ. The Police -
world, ). Mase Medis and Drugs -
Business, Industry and Drugs . N
7 @ PSYCRO-PHKRMACOLOGICAL ASPECTS OF DRUGS Drugs as Agents of Control
R . Religion and Drugs
In this module the emphasis is on the student's learning The BRlack Comsunity and Drugs
to discriminate between various drugs and their categorical The Elderly and Dnt
refersnces, the contemporary terms which describe them, and A Perspective: Rock Music, Changing
the effects which various drugs may have on individuals. Values and the Movement
Selected drugs are examined in terms of their hietories, thcir /
uses and abuses. If you have further questions concerning this course, plesse
contact:

@ DRUGS AND THE LAW .
Walter M..Higley, II-

This module provides information needed for an under- Associate Professor ¢
standing of drugs and the lav, including a historical ner- : Director
spective of drug laws; exsmples of federal, state, and local Drug Education Project
lavs; the level and responsibilities of drug enforcement agen-~ , 926 South Crouse Ave. s

cies; the rights of individuals if arrested; and the penalties . Syracuse, New York 13210
and variables affecting the penalties. : .

Phone: (315) L23-3941

’ . :
)
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°

INSTRUCTIONAL SEQUENCE DIAGRAM
?

VA
Module 1: Introduction to the Course . .
1.1 1.2
Introduction Pre-Test Ofagnostic Tests on: .
and on .
Orientation ° ] Attitudes Hodu! 'sycho;l‘hn:coloﬂul Aspects
to [}
Course Modules 1e 4: Drugs and Lam [
; le 5: Major Treatment Approaches
v —

# )

le 2: Orientstion to Minicourses and l‘ndopwdont Study
>

2.1 Minfcourses
(Options1--1 credit sach)

[American Indiars_and Drugs) lnur::t;oul Refations
I and Orugs l

2.2 Independent Study

(b rotice]

Optional--3 credits

’

[Crimina) Justice and:Drugs)

Module 3;: City of Perspective: A Simulation .
3. 3.2 33 3.4 ' 3.5 6
Introduction ummm Neighberhood Nelghborhoed| | Cormunity| |PDiscussion
0 \ = leed ond bond{ and Neeting |4 of '
“ity of Perspective: Cnmity Communtty Communi ty Simulsation
A Simulatfon Meetings Meetings Meetings
' X
L)
Module 4: Psycho-Pharmacologicat A:'p:cu of Drugs / ,
i
ll . 2 4.3 - 4.4 4.8
!W L!n ny Seirar agnostic Test
orug ﬁ!n”om 3~. 'unrch et - 2:.; ¢
Alcohol L o Amphetanines . P ™1 Psycho-*
LSD Sarbi turates Pharmacological
Cocaine ¢ Inhalants Aspacts
Tranquilizers M Oplates
Marijuana
Module S; Drugs and the Lew - * i
g ° ¢
s;; » | s.zk o '.1 5.3 5.4 : .5 fe 1
) rA r H : gmt C Test
] mn orcasent
- onm and
_ the Law
Module 6: Major Treatment Approaches - i
?’m‘:ggm t Learning S e Q‘ig. fc 1
ent Learn H nar: nostic Test
-Related z'r’uTWogrus
Drug Education == Problens o - najor Treatment
Programs Approaches
- - LY
Orug Counseling
Programs
Drug Rehabflitation
| Programs
Module 7: Course Evaluation
7.1 7.2
Course Qisgnostic Tﬁn on:

/ |Evalustion L Module 3: Pharmacological Aspects of Orugs

Nodule 4! Drugs and the Law
Module 5: Major Trestment Approaches
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of. others toward-drug§: In additic:., several options are included for
spec1a112ed,.1n-depth study aecording to divergent student interests and varying
local resources. ‘

As 1ntthe case of ‘Psycholcgy and Communicat1ons,.the high school teachers
did not hare a great'deaﬁ of expertise in many of tme content areas of the %
course. As a result, most of the four weeks of the work;mop were devoted to
present1ng'the aeademic mater1als for study, discussion, reaction, and response.
The small group of teachers literally toobjthe course as studemts utilizing
the textbooks manua]s and programmed miterials as their students would when

the course would be offered in” théirsown high school. r .

Religion 105 (Human Values) '

The Human Values Workshop (also Education.760, for which participants earned
three credits) ram sixteen days, from June 25 to ﬁuly 17, under the direction
of Dr. Ronald Cavanagh, Associate Profeesor of Re11g1on, now Chairman of the

. Departmeht: The coyrse, as taught on the un1versity campus, {ntroduces the
student to the "how" of the study of religion through a brief ahgd basic
required sequemce'which is followed by a wtde variety of options that must be
selected within certain prescribed areas.

Again, as in the three previously mentioned courses, the high school
teachers lacked the subject expertise* necessary to manage the option
1nstruct10h successfully. (The br1ef introductory sequences combined programmed
mater1als with follow-up seminars.) As a result, most of the workshop time

#yas spent in preparing part1c1pants to teach“the options in the three

separate content areas which have to be taken to fulfill the course requirements.

)

*Two of the high schoo] teachers were from Soctal Studies. one from Biology,
and another from English

[ 4
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Course Description for .
Human Values
]
- Syracuse University PROJKECT ADVANCE
ry . Human Values is the Introduction to the Study of Religion course now being offered to over
400 students each‘sem@steJ on the Syracuse University campus. This course, developed jointly
by the Department of Religion and the Center for Instructional Development, has been field tested
for the past three years and represents a major departure from traditional introdyctory religion
. courses. Instead of comparing specific religions (e.g., Catholicism, Judaism, Buddhism), the
course provides the student with a broad perception of religion as a field of study. The
) student, moreover, is offered a series of options which allows him to select the subject matter
of greatest interest to him. ., ‘

The school district may offer Human Values as a three-credit course or as a threetto-six-
credit course. At the same time, the participating high school ‘teacher may select (within
certain guidelines) the specific options that he will teach in his particular high school -
section,

[

Course Content and Des_g_

Although the design of the course may vary from school to school, certain elements will be
congistent. All students are required to complete a short, two-to-three-week 1ntroductory unit
ich combinea nndependent learning assignments (programed booklets} and seminars. The topics
covered include the development of a working definition of the term religion (a definition that

will be used in the course) and both a discyssion of religion as a ffeld of study and an .
examination of the criteria for using specific data in this study. Students are required to
pass a criterion .test before moving out of this unit.

The remaining portion of the course is divided into three brgea areas--Forms of Religious
Expression (the ways in which people attempt to communicate their religious experiences), Forms
of Religious Issues (the questions and concerns that grow out of these experiences), and
Methodology or the methods that can-be used to investigate and interpret religious data.
Students are required to study at least one of the options available under each of these
categories (see diagram).. . - /

While as many as five options are available in a category, the cooperating teacher may limit
his.students' choice to those options which reflect his own content area, strengths, and
interests. Some options rely heavily on class discussion and individual conferences with the

~oe students, others emphasize independent study. : y

Instructiongl Manuals - -i‘\""‘“‘-\~h§\“““““--ET,;s
A combined student manual and book of readings, containing the two programed booklets and

o essays on all the options, is required of all students. Additional books and audic tapes the
student will need depend upon the particular combination of options the teacher wishes to
offer.

a0
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| Course Overview |
: ¥
Human Values O | ineroduction,

‘ -5
v The Term ” *
Religion (PI) ¥
y
‘35 Option and

i Minfcourse
Overview

’ ¥
- Seminars
Objections ')
to the Study

of Religion Religion as a
. . (optional) |f1e1d of Study (PI)

] -
» Seminars-
\ » R
o o Examination
* ' —¥
Four-week

OPTIONS
(As available)

e

©

L103¥) w¥L1X3 ([euo33do) SISUNOIINIW

L

o

s ‘L
. OPTIONS
Three options are requirec, one from eack ares: .
Each additional option is worth one additional credit.

Area 1 Area 11 . | Area 111
)

Forms of ‘Religious |  Forms of Religious |  Methodologies
! Expression Issues

Myth Paths of Salvation Higtorical

. Belief Death and Psycm;\ogical
< - Eschatology

Ritual Evil and Philosophical
Suffering

Sacred Text Sacred and' Comparative/
Secular , Struetural

Community God and Reason Sociological
Structure -

) Religious Experience
e of the Oppressed

»

3

t
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No high school’ was allowed to offev)the course until its teacher or teachers
were certified by Un1vers1ty faculty to teach one option.in each of the areas.
The workshop was held in 1973, but this course was not offerec until the
fall of 1974 Dur1ng the interval the workshop participants continded their
reading, study, and discourse with university faculty in the Department of .
Religion throughout the fol1ow1ng year. in preparation for becoming cert1f1ed

to teach the course. =

Evaluation @ .

_ Two levels of evaluation were carried dur1ng the first year of ProJect
Advance. First, formative, or ongoing, evaluation directed by Dr. Edward Kelly,
Associate Director for Evaluation and Research in the Center forzfnstructional
Development, with the assistance of a graduate student, Ms. Anne Hubbard.
Their task was three fold: (1) to provide all necessary ass[jkance with
diagnostic and criterion testing, (2) -to track the progress ot students, and
(3) to assess attitudes of students, teachers, and administrators toward '
7he content and techniques of the course. . ~
In addition, an outs1de‘eva1uator was engagec, with support again frgm the
New York étate Education Department, to conduct a summj
Advance. Dr. Henry Slotnick served this role; He was assistpd by Mr. David
Chapman, who completed interviews with members of the three groups responsible
for Rroject Advance: v/" i}
1. The Syracuse University administrative group which includes Vice
Chanceilor for Academic Affairs John Prucha ana°Ass1stant‘V1ce
Chancellor for Instructional Development Robert Diamond;
2. The Syracuse Dn1vers1ty grohp (which’jncludes faculty and
developers) responsible for the planning and management of the =

b . . o Y
courses; and

-

tive, evaluation of Project .




/ . 3. Superintendents of district schools which are participating in .
the program.. | . . | - | <
Each individual interviewed n%s asked to specify the criteria he considered
to be indicators of the success of the project; these criteria pius additionai .
indicators. provided- the basis for the summative evaluation Additionai
~ indicators were the opinions and advice of persons associated with the proJect,
\ | these included Mrs. Elsie Finkelstein of the State Education Department and .
) ’ :>’Dr -0111e Gardner of the Jamesviiie-DeWitt Schooi district. ,
Results of aii of these interviews Tere reviewed and cédllated to produce
a unified desc?iption of the summative eiaiuation needs for the project. :pased.
on this information, an evaluation desigh appropriate to the project was
proposed and_circgiated to all key persons of Project Advance with a request for
their comments'and criticisms. Based on these responses. a.formal evaluation
- plan was prodoced \ . | *
Having received inquiries from school districts across New York State,
CID, by the end of the pilot year -of the program. made plans to expand it - By
W the fall of 1974 more than 40 schooi districts in the state's major urban areas
were participating in Project Advance (see Project Advance Map #1) making it the
iargest program of its type in the nation with more than. 2 000 high. school
students registered for course work for the 1974-7 academic year.
Over 100 teachers received training in July 1974 on the SU campus for the
! .Project's second year. SU faculty and project Administrators also conducted
{/"\ sessions the first week in June for an addition.} 80 teachers from the Long
Island area at the Nassau County Board of Cooperative Educational Services.
For the, 1974-75 academic year, Project Advance offered a new Human Values
course and severai experimental sections on-Brass Methods. Calculus and

Socioiogx/%re expected to be added to the program for the 1975-76. academic year,

~
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_ equivalence of s.vdent performance between students in Project Advance and f i

K
assuming -the progrunLcontinues to meet with the satisfactien of both the high

schools and the campuds. The program is also expected to continue expanding to
other school districts.

The resi of this report consists of retroepectgve insight on the evaluation
of the first year of Project Advanﬁe and ‘an overview of Research Report #4*, “
the final evaluation repory of 197%74

The evaluation of the first yeAr of the project was an effort to combine a
theoretical framework with the practical information needs of the proJect To
facilitate the evaluation activities, a distinction was initially drawn between
the formative and the symmative r¢ . Formative evaluation is undertaken -
while a program or course is in prog;ess, and provides information for coerse
improvement. Summative e;aluation refers to the final evaluation of a‘

program or course and provides 1nformat16n for couree adoptibn.

Summative Evaluation ' |

The summative evaluation emphas1zed two things: first, studies of the ‘
students at Syracuse Univers1ty taking the same courses) and second, a study of

the priorities of various groups involved ,with the Project. ) i

h

Equivalency

A central claim of Project Advance is equivalency: the courses offered to
high school students are expected to be comparable in 1mggrtant respects to those
same coueses of%ered at Syracuse University. Hhen'a course continues to be t&ught
by a cqllege'faculty member and only the location and/or audience vaejes,

questions of comparability are often minimal. However, when the teaching respons-

I ‘ ’

*Thierreport (Slotnik, Chapman, and Holloway. Project Advance Evaluation. Series
A, 1973-7 is avaflable frofm Syracuse University, Printing |
Services, 125 College Place, Syracuse New York 13210. |
i
|

12 )
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1b111t1e§ are extended to other persons, particularly when those persons did
not pqrticipate tn the major course design, the éress for evidence of equivglency
develops very quickly. . _

In response'to this concern, studies of the equivalency of student perform-
ance, on and off campus, wer- conducted in both Freshman .English and Psychology
205. These repér*s are included as Sections 1 and 2, respéczively,in Resea;ch
Report 4. In English, 1ndéb!ndent Jjudges evaluated papers written by high school
and university students on both Level II and Level 1. Tﬁgy concluded that
equivalency existed at both levels. In particular, they considered the‘Project
Advance Level II papérs to be better than the corresponding pabers written by
Syracuse Un1ver51£y students. The Level II failing papers were of equivalent
quality both on and off campus. At Level III, the passing papers were considered
equivalent. They differed, however, according fo the way tﬁeiF authors handled
-the writtpg problems they attaéked. The Project Advance failing papgrs at
Level III were clearly not as good as either the on or off ;ampus Level III
passing papers. .

The comparability of student performance in Psychology 205 was detérmined
by comparing the scores of Project Advance and Syracuse University students'on
the midterm examination. The midterm was a point at which all stddents had
Covered the same material. It consisted of fifty multiple choice items which
had been selected from those used on the previous unit tests. Results of the
~compartson indicated that students were about equal in the performanc{ they
displayed. '

In addition to these two reports on the equivalency of student performance
between Project Advance and Syracuse University, a report on enrollment a..d
grading ac}oss Project AdvanceAis included as Sectien 3 of Research Report 4.

The report contributes to the description of the first-year effort.  Further,

13
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it provides a base of 1wformatton that will be nqpessary for meaningful

1cngitud1na1 study of the Project in future years.

4

Pr1or1§jes of Groups

The overriding theo:etical framework which 1nformed the first year evaluatipn
-1; Robert Stake's notior (1967, 1970) of responsive evaluatioh. An evaluation

s responsive 1f it “orients more directly to program activities than to
program 1ntent; if i1t responds to audigpce requiraments for 1nformptibn. apd
if the different value-perspectives are referred to in reporting the success of
the program* {Stake, 1973). .

Working from thjs point of view, the evaluation étaff undertook an extensive
study to determine the priorities of various groups involved in the Project.
Initially, this involved a meeting of selected teachers, school principals,
guidance counseloré, University personnel, and representatives of the New York
State Depa;tment of Ecucation where the goals of each group for the Project were
solicited. Information €rom this meeting became the basis for a study of
parent an student priorities for the Project. This study is reported as Section
4 of Research Report 4.

a The results of this evaluation suggest that both students4:nd their parents
have clear and often strong opinfons regarding priorities for the Project. In
particular, the study suggests that the equivalence of the courses offered on
and off campus 1s the most 1mpor tant goal of the program to students and parents
alike. 8oth groups rftec the cmnparability of work load, equivalence of grading
standards, and equal éredit for equal work as priorities. Next in importance
were those statements relating to continued assistance from the University in
setting up, operating, and evaluxting Project Advance courses in the high school.

Again, there was high level of agreement between students and parents. At tie



lower end o' the ratinqé we;e statements dealing with favorable publicigy that
might be received by Syiacuse University Project Advanée or py participating
school districts. While both students and parents rated thesé outcomes as least
important, there was more disagreement betweee the two groups as to the degree
of their unimportance. Parents were more concerned than students that the

Project and the local schools receive favorabie publicity.

§
¥

Formative Evaluation

Research Report 4 1s limited to the summative reports coming out of the
first year. Additional eff&rts to remain within a responsive framework were
undertaken in a more informal manner within the formative evaluation. Twice
during the yg}r, students were asked to complete a short questionnaire

indicating what things they liked most and what things they 1iked least about

,\the course. Comments were also collected on each unit in psychotogy by means

qf an evaluation form built into each unit test. Additionall&, each student
cbmpleted a 24 Adjective Rating Scale, an attitude measure on which they rated
the ‘concept "A Project Advance course is...?7"

Valuable sources of formative information from teachers, were the\one-day
teacher seminars held for each course each semester. The seminars were mainly
a time for the teachers to ask questions of the facultf>and clar??y points which -
were unclear. The teachers were able to share their exper1enceﬂ and identify

common problems as well és play an important role in the revision and development

of the project. Prior to the workshops, many teachers asked their students what

‘they should report to the Project staff. In this wav, hany student concerns

were relayed to the Project staff. The teacher workshops provided a forum in
whicﬁ many issues were resolved before they became problems.
The formative report is made up of extensive tabulations of within-course

measures and scales, mostly in raw data form for baseline referral in the futu#!
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Thus, while few formative generalizations are supportable at this stage, some

representation of the kinds of data and informal conclusions will give a sense ‘/ ‘

of the future direction of thé Project.

Several observations were made and a number of lessons learned from the

first-year

operation of Project Advance:

Administration. Each high school faculty member in }he summer sessions

was asked to write an adaptation paper prior to the course offerina. This was

done to promote advance planning and to identify potential problems early in

the year.

Comments from the teachers indicated that the design of the high.

school courses would closely follow the design being used on campus Reservations .

about the time needed for grading arid for 1nd1v1dua1 work with students were

widely shared by teachers. The solution in most schools was to request either an

additional
free lunch

I

preparation period, a double period for the class meeting, or a duty-
period. For example:

anticipate no proctors, therefore, periods Sa and 5b (1l:45-1 FPM),

during wh.ch all students eat lunch, have been cleared as time for

me to fulfill proctor reeponszbtzztzes

In retrospect, this solution was satisfactory except for two teachers who had ’

additional

administrative respons1b111ties as department chairpersons.

Instruction. The adaptation papers indicated that the efforts in redesign

were directed toward minicourses and options wh1ch .the teachers felt to be

appropriate for their individual backgrounds. The following example is from

. V4
e_psycho]__ogy teacher: .
I am considering adding the foilowing optioms: .
a. a major research paper worth 20 pointe -
b. An original experiment (designed and implemented under my

c'

direction) worth 20 points -
a detailed discussion of "Third Force” psychology, especially ‘ v
Murray, Maslow, May, Fromm...worth l0 points

a vocabulary quis (probably matching) for each wnit,worth §

points for mastery score

4016
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e. sumaries of articles dealing with cu.n'ent trends in psychology

from the' popular press, worth l point each. No more than Z
per waak A

v-
" The press, of dealing with new material ruled out developing most of these

options in most courses. Engl1sh teaohers‘developed fewer minicourses Qhan
{nitially projected, but, in relation to other ;ourses, 1mp1§menteq more
offerings than were included in the basic course. This may be attributed to_the
credit structure of the Englifh course which requires’minicoursgs or.1ndependent
study projects to comblete the full 6 cred1§s. Most English teachers included
minicoyrses or 1ndepend;nt study projects as options for seniors.

. Several teachers expressed concern about'fhe high academic level of the
courses: |

The reading material seemed to be diff%cult, dhf%nztely oollege {
' level, and hence would demonstrate the need for counseling students
' befbre admisdion to the olass. This was not dome, to my knowlédge,
at ----. The readings that are used in conjunction with the manual
help rctnfbroc the studente’ learning procees. Thie supplementary
materiqZ" is well chosen;. Whaley and Malott most interesting and
‘ nfb ve; Jenneman, deadly ae an introduction, certainly not a
k for the soures; and the pamphlets with the answers directed
to reaffirm the correot knowledge are unique to me, a good idea.
The greatest guantity of materiale available, both reading and
" movies, geemed to be on thg learning unit. I would like to see
more material made available for other units like personality,
memory, or almormal behavior.
\
|
|

Subsequent -teacher recommendations at workshops bear out this comment.

Recannendatzona

Thorough soreening of students prior to registration to make
sure they cam handle the material, reading scores, and
understand teacher and guidance recommendationa.

. Effortg have since been concentrated on registration througﬂ guidance staff,
so studerits wi*h 1ittle chance of success may be advised.

Physical Facilities and Materials. Most of the schools encountered few

(Y N . \/

problems in this area. Three schools had problems because of large student

enrollments.and a limited number of study sbaces, resditing in multiple
{
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activities in a single room, which the teachers felt was detrimental to study;
This problem was one which had.to be tolerated, or ;he program would have had

to be withdrawn. The negative effectAof this overcrowding on student achievement
does not appear to have been\great enough to warrant withdrawal of the program.

However, this disadvantage, along with other factors, could lead to such a

- decision sometime in the future. _ '
‘ Schools had on hand or were able to cbtain the media ;;;}P@ent (cassette

tape recorders, projecFors) that were necessary. Most of the psychology teachers
had difficulty in film rentals, both in scheduling the films and in meeting the
rental fees. To eliminate this probiem, special arrangements with the film
companies are being studied. _

The schoo[s‘purchased the texts for the courses but since the courses were
part of regular curriculum offer1hgs. there was no need to allocate additional
funds for books. The only serious problem encountered was in late ordering and
shipping. This Qas been overcome by stocking texts at a local bookstore so that‘
they are available on request.

fgggigg, Most of the scpools have no difficulty obtaining enough students

to finance the program. However, some schools with relatively few college-

“bound students did have trouble filliﬁg a section (a section contafnsizo students).

e

For these schools individual plans have beeﬁ worked out between the sghools and

the University to enable them to offer the courses. It should be noted, however,

that long-term prognosis for continuing such arrangements is not favorable .

~

. unless a2 new funding procedure is developed.

Staffing. The formative evaluation showed that the coordination problems
encountered in working with high school faculty were not greater than, and
usually less than, those on campus.

The expenses of administrative and faculty staffing are directly related to

»
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the number of schools being served: as the Project expands, staffing expenses

will increase. Some efficiency can be éxpected in staffing, but the saéings
from it w111 be offset by the loss cf seed money (e g » state funding for teacher
tra1n1ng and program evaluation) &énd by other expenses incidental to inflation,

. so that the cost of the program per student will probably remain what ft 1s.

' A simulation of project growth (Rosenberg, 1974) indicates that support needed
for the Project would 1ncrease‘11near!y(for the mext two years. The basic
staffing pattern seems to be satisfaefory an& will, therefore, be continued.

Inter-University Relaiionships; Early contacts with other colleges

ineicated that ondy a few policy problems migh occur as students who received
} Preject Advance credit tried to transfer 1t to institutions other than Syracuee
| University. Registrars at other colleges were, for the most part, satisfied
1 with a course description from the college catalogue. Because the program was
new, advisors often asked for more complete course descript1one. which, with
only ; few exbeptioné} met their needs. The transferral of Project Advance
cred;t was expected to be generally more successful than either Advanced
Placement or CLEP testing programs and at least equal to other program; offering
: credit for transfer. e ‘
% ‘ ., Other institutions expressed caonsiderable interest in offering sinﬁlar
% - programs. In fact, it %gfears that offerjng Project Advance courees in
geographical areas usually served by other institutions often stimulated those
other institutions to work out parallel arrangements\hith their local schools.

Student Evaluations. The several questionnaires used to solicit student

reactions to course content and oigan1zat10n were helpful in identifying

specific problems. Generally, students reacted positively to the organization

-
[

of the courses.
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. I iked the faot that the course s independent study so I
't held back by the r<st of the class. Also, the subject
material was interesting and we had our choice ae to the optional

Some of \the information w18 very worthwhile. You could use it
everyday living, and you could relate to it very well.
[Marking system--veadinge then tests] that the course

items, or inadequate explanations.

Elaboration on eome of the more quickly presented theories.
What were the other stages beeides pre-adolescent?

Reurite the test. Many of the questions ai'e.poor (ambiguous)

(14, 22). How much difference between lines? TFoo, too picky
questione (20). Poorly worded questions and answers (25, 28).
Give-away questioms (18).

In your definition of Sociopathie Dieordere, you take, characteristics
of the three main groups (psychotic, drug dependents, and sexual
deviates) and you state iheir characteristice as true for all.

Your characteristics of Sociopaths are the eame as those for your
definition of the Peychotfc Personality. And also, their [Socto-
paths] reaction towards society is orly a feedback from how society
1 looks at and treate them. .

While these comments pointed up weaknesses in specific items, which were
then corrected, they also represented a high 7evel of understanding of the
purposes and context of the course. Such constructive comments make it easy
to revise materials since they refer to specific problems. There were, o? ,
‘course, many positive comments indicating student satisfaction with content
organization. The comments from all schools were typed and given to the University
faculty responsible for the material. The specific improvements suggested by the
Project Advance students were incorporated into the on-campus program as well,

so that the comments proved doubly beneficial. \
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The Future. All schools offeribg courses in the 1973-74 academic year have

continued in the program, and most of them, in fact, have increased the number

°

of sections in the program. Most of the first-year schools were near Syracuse
(Project Advance Map #2). The program expanded in response Ef the general favor
1t met within the school districts: The administrators in these districts ‘
spread favorabfe reports on the project: to other school disrricts. such as are

11lustrated by the following quotes. .

I am ly elated with the success of Project Advance
in our school system. There are many criteria by yhich to -
Judge thie. [Firet, positive word of mouth hae led to an
increased enrollment. This past year 94 students were enrolled
in psychology and English courses. Next year (Fall 1974) 121
will be enrolled in the progrdm. Often, a student's senior ,
Yyear may not offer the meaningful experiences that he or she
experienced in the past year. However} with Project Advance,
an entirely in-depth experience has been made available. I
hope the program will eventually be expanded to include an
entire freshman year of courses.

: Rodney Wells
. Superintendent
Jamesville-Dewitt School District

The response to Project Advance has been excellent. The
program has been successful with atudents and parents. Of

the 44 students enrolled in psychology last year, 39 completed
the course. In the English course, 56 6f the 58 finished
successfully. We have a vast range of senior electives here, .
but the fact that students can obtain college credit, I feel,
has made the program successful.

= : Richard McGee
) Principal
, Jamesville-Dew.tt High Schoo!l

\ The attitudes towards Project Advance have been great! The ‘
[ courses have given the seniors a new perspective on their *

school work. They're actually working for something. Usually

seniors slow up, but the program acte as an incentive for

students and at the same time upgrades our school program.

The enrollments for the English and psychology courses have

increased over S( percent for the coming year.

Fritz Hess
Superintendent
tast Syracuse-Minoa School Disthict
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Appendix

TEACHERS WHO PARTICIPATED IN PROJECT ADVANCE 1974-75

TEACHERS

Aaron, Merik R.
Aitken, Barbara .
Alguire, Patricia
Aspginio, Marsha
+ Alm,-Brenda
Arnold, ‘Thomas
Audlin, David
Babcock, David
Baker, Dorothy
Barmasse, Sheila
Bartul, John
Bartul, Rose-Mary
Baum, Gayl
Benzing, William
Berger, D.
Berger, Jonathan
Bianca, John
Bidwell, Bruce
Blouin, George
Bodnar, Elsie
Botwinick, Rita
Bundy, Camilla
Burke, Kathleen.
Calcagni, John .
Carroll, Ellen
Carroll, James
Cassidy, Terry
Chester, Mary
Cioffi, Frank -
Clarke, Lawrence
Cliszis, Ronald
Cohn, Luella
Conley, Chas.
Conneriton, Muriel
Cook, Candice
Copeman, Florence
Costello, Joan
Curley, ‘Barbara
Damico, Thomas

. DeFrancesco, Geraldine
DeGrenier, Francis
Dominy, Richard
Donham, Rachel

SUPA COURSE

Psychology

~» English

3

Psychology
oRe11 ion
English
Psychology
English
English

- English

English .

Psychology

"English
English
Psychology
Psychology
English
English
English
English
Exglish
Psycholocy

"Psychology -

Psychology

English .

Psychology
Religion
English
English
English
English
Psychology
Psychology
English
nglish
glish
English
Psychology
English
Psychology
Psy ogy

v~ Psycholagy

Psxcholo
Psychology

47 .
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SCHOOL

Carle Place
Liverpool
Camden

Solvay

Central Square
Hauppauge -
West. Genesee

Jamesville-Dewitt

Jericho

" The Wheatley School.

Jamesville-Dewitt
Liverpool Déq\
Nottingham N\
Glens Falls - \\\.
Camden

Liverpool

J. F. Kennedy

The Wheatley School

Herricks
Nottingham
Hauppauge
Jericho ¢
Liverpool
Westhill -
Xaver{an’ ¢
Nottingham
Xaverian
Schoharie
Wantagh

\ . Roosevelt

Clinton

." Central Technfca1-

Solvay

Wantagh:
Roosevelt

Cicero

Camillus
Cheektawaga
Cazenovia
Camillus
Camillus L



TEACHER
Doty, J

* Ounn, James
Dwyer, Patrick
Edmonds, Reginald
Ettenspn, Paul

Federman, Deborah

Fleming, Marion
Gafnes, Bette
Gamage, Barbara
Garvey, James
Geraghty, William
Goldie, Victor
Graney, Robert
Grindy, M.
Gropper, Ester
Hable, Walter
Hammond, Christine
Harrington. Mary
Herbert, Robert
Hershberger, Mary
Honeywell, Roy
Huybensz, Joanne
Hyland, Patricia
Israel, David

. Kackmann, M

Kane, William
Keogh, John .
Keryc, Paul .
LaMar, Martha
Leary; Mary
Lesica, John’
Leven, Lenora

; Livingstone. Gatil
Lynch, Austin

Macmasters, Charles :

Mallory, Virginia
Malamud, Abraham
Mallozzi, Fgrnando

Martens, Suzanne
Maze, Gerald -
Metzger, Ronald
McLellan, Jeffery

« McQuillan, Bernard

Macmackin, Grant
Mosca, M.

Morgan, J

Mule, L.
Mulvihill, George
Nelson, John

’
2
AN
v

SUPA COURSE.

Psychol
EngHsho?y
Psychology
Psychology
English
English

. English

English
English
English
Psychotogy
English
English
English
English
Religion
English
English
Psychology
ﬁnglish
English
English
English
English
English
Psychology
Eng}:sh
englis
Enins:\
English
Religion
English -
Psychology
Psychology
Psychology

" English

Pagcho)
sychology
Religion
English
English
English
Drugs
Psychology
English
Psychology -
English
knglish
Drugs

~English

% «

SCHOOL *

Corcoran

- Wantagh

Hesthi’*

- Weedspo

Plainvfew-Old Bethagq
Corcoran

Roosevelt
< Liverpool

Baldwinsville
Herricks

- Wantagh

Hauppauge _

. LaFayette High

East Syracuse-Minoa
Hewlett

Schoharie

Westhill

Manhasset

Wantagh,

C.. W. Baker

“J. F. Kennedy

Weeds

The atIey ‘School -
Lewiston-Porter
Aubuin .
Plainview.

Wantagh

Roosevelt, -
Schoharie - |
Xaverian

Cazenovia -
Roosevelt : \\ .

* Jericho

East Syracuse-Minoa,
Plainview-01d Bethage
North Syracuse

‘Solvay . . \

West Génesee

J. F. Kennedy

The ‘Wheatley School
Weedsport

Xaverian N
Cazenovia

Corcoran . .
Jamesville-Dewitt
Lewiston-Porte
Nottingham . -
O;ford - '

,’v v
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TEACHERS

Nevin, N.
L Notcher, Karen
0'Brien, Daniel
0'Brien, El{zabeth
Palla, James
Panfil, Lawrence
Pantina, Peter
Paris, Mary
Patten, H.
Pecori, Joseph
Peffley, Rob.ri
Pennella, Carn
Pinto-Marques, Harold
Piorkowski, Stephen
Plafil, Mary
Pompa, Edward
Puetzer, Bruno
Ralph, Gloria »
Ranke, Christirn.
- Rapp, Maria
Rhebergen, Lois
Rockmore, Ruth -
Roddy, Margaret
Rupert, Suzanne
St. Hilaire, Joanne .
. Sair, Enilie P
\ Salzman, Geoffrey
. Saralin, David
~ Sayles, Felton
Schechter, Gary

Schembri, Lillia
Schilling, s»am«al:\\s
Schmit, George

Schleihauf, Porta
Severance, Robert
Severino, Francis
Shaheen, Roselynn
Shepard, Gail
Shields, Paul
Sibley, Sandra
Siscoe, Richard
Smith, L.
Smithmeyer, Ronald
Speach, D.
Stanistreet, Richard
Stern, Estelle .
Stone, C.arlotte ,
Stavall, Sylvia
Sullivan, Joseph
Sweet, Faye

\)

SUPA_COURSE

Psychology
English
Rcligion
Religion
Drugs
English
Tnglish
tnglish
Psychology
English
English
English
Psychology

.English

English

Psychology

Psychology
Englich
English
English
w gl‘lsh
English
Psychology
Psychology
English
English
Psychology
Psychology

Brdss Metheds

Psychology
English
English
English
English
English
Psychology
Eriglish
English
Psychology
English
English
Psychology
English
Psychology
English
English
‘Religion

; English

Psychology
English

SCHOOL

Nottingham

Solvay

Xaverian

Solvay

Nottingham

Glens Falls

Carle Place
Liverpool

Henninger

Central Square
Nerwich

Moravia
Williamsville
Jericho
Baldwinsville

West Genesee

East Syracuse-Minoa
Roosevelit

Camden

Corcoran ‘
Baldwinsville ©
The Wheatley School \\

* Shenendehowa

Roogevelt

Bishop Grimes

Carle Placé

J. F. Kennedy
Corcoran

Nottingham
Plainview-01d Bethage
Wantagh
Camden
Cazenovia
The Wheatley School
Carle Place '
Jamesville-Dewitt
East Syracuse-Minoa
Weedsport
Williamsville
Nottingham

Camillus T
Fayetteville-Manljus
Oxford

East Syracuse-Minoa
Henninger

Jericho

Solvay

Roosevelt

Weedsport.
Baldwinsville

¥
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TEACHERS . . SUPA COURSE SCHOOL C
Taub, Liz N English Herricks :
Toth, Susan ) Psychology Corcoran
Taylor, Paul ,._—f’f/ Psychology R East Syracuse-Minoa
Urban, M. ) ?sychology Henninger .
‘ - VanBoom, Maggie English Roosevelt
VanderPutten, Elizabeth Psychology Manhasset )
Vi?ilante. Charles English Jerichd °
! Wallace, JoAnn English . Westhill .
Williams, Joseph Psychology Cazenovia
Webster, R. Psycholagy Jamesville-Dewitt
Weissman, Inez English . Herricks :
) *  Weller, Cyril English Liverpool . / N
Webela, Charlotte English Cazenovia ")
" Whalen, John - English - Manhasset
Wheeler, David Psycholegy ’ Westhiil
Zuccaro, Grace English Hauppauge
7
. Nuzzo, Ronald : Brass Methods Jamesville-Dewitt

' Topaline, Elliot ) Brass Methods ~ Gicero
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